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Abstract

The present study examined the role of cognitive emotion-regulation strategies in acculturative stress and spiritual well-being of
international students. Measures of Cognitive Emotion-Regulation, Acculturative Stress, and Spiritual Well-Being (measured in terms of
religious wellbeing and existential wellbeing) were administered on a sample of 100 female international students living in Varanasi. The
findings showed that maladaptive emotion regulation strategies were associated with greater acculturative stress and lower spiritual well-
being while adaptive emotion regulation strategies were associated with lower acculturative stress and higher spiritual well-being.
Furthermore, stepwise multiple regression analysis was performed to explore the predictive role of emotion regulation on acculturative
stress and spiritual well-being. Acculturative stress was positively predicted by ‘rumination’ and ‘blaming others’, and negatively
predicted by ‘positive refocusing’. The use of ‘acceptance’ strategy positively predicted religious well-being while ‘blaming others’
negatively predicted religious well-being. Existential well-being was positively predicted by ‘positive reappraisal’ and negatively
predicted by ‘catastrophizing’ and ‘putting into perspective’. Consistent with previous studies in this area, the present findings suggest
that emotion regulation may have definite role in intercultural adjustment of international students. Results are discussed in light of

existing research and their implications are outlined.
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Introduction

Owing to its rich historical and cultural heritage,
India has attracted scholars from over the world
since ancient times and the trend is present even
today. As per the latest data by All India Survey on
Higher Education (AISHE), India hosted 47,427
international studies in the year 2018-2019
(Ministry of Human Resource Development,
2019). International students on campus contribute
to the cultural diversity of the university and enrich
the educational landscape of the host country by
connecting domestic students and institutions with
the rest of the world. Given their significance, India
has devised policies and programs to entice
international students to pursue higher education in
Indian institutions. For instance, the General
Scholarship Scheme of the Indian Council of
Cultural Relations (ICCR) along with Mekong
Ganga Cooperation Scholarship Scheme, Aid to
Mongolia Scholarship Scheme, Africa Scholarship
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Scheme, etc. introduced by the Ministry of External
Affairs encourage students from different countries
to join Indian institutions. While such opportunities
allow for mutual contact and provide economic aid
to students in a foreign land, the process of
transition is not always smooth. The experience of
international students in the host country is a
growing area of research in cross-cultural

psychology.

As they transition into the new country,
international students may encounter numerous
barriers. Difficulty in adjusting to the language,
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food, academic expectations, residence (Chien,
2015; Wu & Hammond, 2011), linguistic
difficulties, incongruence in values and traditions
(Gil et al., 1994), prejudice, negative stereotypes,
and discrimination (Jung et al., 2007), and a lack of
knowledge of social norms and cultural awareness
(Markus & Kitayama, 2003) act as potential
hurdles for them. At the same time, they are
expected to meet the academic standards of their
domestic peers. These experiences often give rise
to feelings of inadequacy, insecurity, and
insufficiency leading to stress, frustration,
confusion, and lowered self-esteem (Kim &
Cronley, 2020). The resulting stress has been
termed acculturative stress and it has gained
considerable research with respect to this
particular population. It encompasses various
psychological and psychosomatic problems
arising due to unfamiliarity with a new culture,
social norms, lifestyle, and other acculturation-
related life experiences (Berry, 2005; Wei et al.,
2007).

Considerable research has found that acculturative
stress impairs health and leads to risky health
behaviors. Acculturative stress can lead to a
variety of negative emotional states, including
negative mood, anxiety, and depression. Research
in the U.S. has linked acculturative stress to
negative health outcomes such as depression in the
Chinese students (Wei et al., 2007); feelings of
loneliness and depression in non-European
students (Jung et al., 2007); and suicide attempts
among students belonging to diverse ethnic groups
(Gomez et al., 2011). Among the Latin American
immigrants in Barcelona, acculturative stress has
been indicated to be the risk factor for depression
and anxiety (Revollo et al., 2011). Glancing
through literature on acculturation experiences of
international students mostly portray the negative
health outcomes with lesser focus on the positive
aspects of the experience. Further, the greater
focus on physical and mental aspects health often
ignores the sociocultural and spiritual domains of
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health, which are particularly important in cross-
cultural settings.

With greater recognition of the role of psychosocial,
cultural, and spiritual factors in health, a more
comprehensive conceptualization of health was
proposed by Marks etal. (2005), where they defined
health as “a state of wellbeing with physical,
cultural, psychosocial, economic and spiritual
attributes, not simply the absence of illness”. The
inclusion of spirituality in the already existing
biopsychosocial model of health has opened up a
new research area that explores the role of
spirituality and spiritual practices in the
maintenance of health, and promotion of
psychological well-being (Hatala, 2013).

Spirituality is understood as a multidimensional
construct where one learns about the boundaries of
existence and the meaning of life. It encompasses a
sense of life, a connection with others, and a
relationship with a transcendent force (Ghaderi et
al., 2018). Spirituality differs from religion as
religion is a social phenomenon whereas
spirituality is unique to the individual (Tovar-
Murray, 2011). Thus, spiritual well being (SWB)
not only refers to religiosity or religious persuasion
but to the feeling of affirmation with oneself, others,
nature, and the transcendental other, as well as
connecting with others, having a sense of purpose
and significance in life, and believing in an exalted
power (Hawks et al., 1995). The present research is
based on Ellison's (1983) conceptualization of
SWB and its two components namely existential
well-being (EWB) and religious well-being
(RWB). EWB 1is a psychosocial aspect and
individuals' feeling of existence about who they are
while RWB is an emotional relationship with the
power of the supreme (God). RWB indicates a
vertical connection where one moves from self to a
higher power or God and EWB indicates a
horizontal movement where one develops a
meaning or purpose of life.

Spirituality has been shown to have a favorable
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impact on positive health outcomes such as
recovery from mental illness, subjective well-
being, quality of life, coping skills, suicidality, and
substance use (Kharitonov, 2012; Unterrainer et
al.,2014). Studies have found associations of SWB
and religious deeds with stress, anxiety,
depression, self-esteem, life- satisfaction,
emotional instability, and mood disorders (Genia,
2001; Kim, 2000; Leach & Lark, 2004; Taheri-
Kharameh et al., 2016). Since psychological
stressors are present throughout life, and especially
in the acculturation process of international
students, it is reasonable to say that developing and
sustaining a sense of SWB is critical to adaptation
to stress.

The Role of Emotion Regulation

To manage the stress in the new environment,
international students often engage in student
induction programs and social activities to develop
contacts with domestic students and university staff
members (Burnett, 2007; Kift et al., 2010). In
addition to the resources and programs, they must
also acquire intrinsic skills and competencies to
effectively adapt to a new culture and meet
educational goals (Wu & Hammond, 2011). A
major determinant of effective intercultural
adjustment is how a person manages the emotions
evoked during adaptation. Managing negative
emotions evoked during conflict and stress helps
one to think clearly and rationally, and prepares one
to use other essential psychological skills such as
openness, resilience, and critical thinking for better
adaptation (Matsumoto et al., 2003; Van
Oudenhovem & Van der Zee, 2002).

Extensive research has revealed that emotion
regulation by cognitions or thoughts assists people
in maintaining control of their emotions during or
after the experience of stressful events (Garnefski
et al., 2001, 2002). For instance, while
experiencing a negative life event, we may have
thoughts of blaming ourselves or others for our
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misfortunes. We may also ruminate about the
circumstances or try to reappraise or accept them.
Thus, cognitive emotion regulation strategies are
cognitive reactions to demanding situations that
change the emotional state of an individual or the
process of consciously controlling and managing
the information that induces emotional arousal
(Abdi et al., 2012). Garnefski et al. (2001) have
regarded self-blame, blaming others, rumination,
and catastrophizing as maladaptive strategies,
while acceptance, refocus on planning, positive
refocusing, positive reappraisal, and putting into
perspective are regarded as adaptive strategies. The
use of adaptive strategies leads to adaptive
functioning while using maladaptive strategies
result in poor mental health and poor well-being
(Gross & Muiioz, 1995). Although the ability to
cognitively regulate emotions is universal, there lie
individual differences in the content of thoughts and
the amount of cognitive activity undertaken to
regulate the emotions.

Research on emotion regulation and SWB displays
a two-way relationship. Emotional regulation is
central to positive personal growth, education,
discipline, autonomy, and the development of
divine qualities (Geula, 2004). On the other hand,
religious beliefs and engagement can improve one's
ability to participate in successful emotional
regulation (Pizarro & Salovey, 2002). For instance,
individuals who have access to formal channels for
emotion disclosure and regulation such as
confessions, discussing problems with clergy, or
pastoral therapy have better emotion regulation
abilities. They also engage in practices such as
meditation, offering prayers, and rituals that alter
the strength of their emotions and emotion
regulation, which may in turn lead to better SWB.

The Present Study
Research in the field of cultural contact has revealed

the association of several factors such as social
support, emotional intelligence, collectivist coping
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strategies, etc. with acculturative stress and
spiritual well-being among students and other
populations (Beauvais et al., 2014; Esmaeilinasab
et al., 2016; Panahi et al., 2016; Srivastava et al.,
2021; Yi, 2018). However, the role of emotion
regulation strategies in adapting to the changes has
rarely been examined although it has potential
implications on the mental health and well-being of
individuals. International students are more at risk
of developing mental health problems due to the
availability of lesser social support and
acculturative stress making them more prone to
depression, anxiety, psychosomatic symptoms,
paranoid reactions, and loneliness (McLachlan &
Justice, 2009). As females are more likely to
internalize their emotions, they are more likely to
ruminate (Kwon et al., 2013) than males, and thus,
the tendencies of developing neurotic conditions
become more pronounced for them.
Unsurprisingly, most epidemiological studies have
found higher prevalence rates of depression and
anxiety disorders among females as compared to
males (Christiansen, 2015). The World Health
Organization (2008) predicted that depression
would become one of the most severe diseases by
2030 for females worldwide, making female
international students a particularly vulnerable
population.

Most international students in India come from
Nepal followed by Afghanistan, Bangladesh,
Sudan, and Bhutan. Owing to the different cultures
in each country, it is expected that individuals from
different countries may have unique conceptions
and levels of SWB (Lun & Bond, 2013). Research
on SWB is not a matter of whether one has it or not,
but rather a question of how much and how it may
be enhanced. The present study is based in
Varanasi, India which is one of the oldest cities in
India. Varanasi is a major religious hub due to its
special place in Hinduism, Buddhism, and Jainism.
Further, the ghats (banks) on the Ganges are a
common site used for performing rituals, yoga,
meditation, cultural activities, and even cremation
resulting in its spiritual significance for people
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from all walks of life. Therefore, studying spiritual
well-being in this context becomes an interesting
area.

Understanding the links between emotion
regulation strategies, stress, and the well-being of
international students will enable higher education
institutions to better support them to cope with
emotional challenges during their stay in the host
country. With this background, the present study
was carried out to examine the relationship of
emotion regulation strategies with acculturative
stress and spiritual well-being in female
international students.

We address two main research questions:

(a) What emotion regulation strategies have been
adopted by female international students in the host
country?

(b) How does the choice of emotion regulation
strategies affect their acculturative stress and
spiritual well-being (examined in terms of RWB
and EWB)? Based on the available literature, the
following hypotheses were proposed:

Maladaptive emotion-regulation strategies would
be positively correlated with acculturative stress
and negatively correlated with religious and
existential well-being, on the other hand, adaptive
emotion-regulation strategies would be negatively
correlated with acculturative stress and positively
correlated with religious and existential well-being.

Method
Participants

For the present research, 100 female international
students were recruited from various universities
and higher educational institutions in Varanasi,
India. The participants were aged between 21 to 38
years (Mean=26.38; SD= 4.37) and were pursuing
under-graduation (55), post-graduation (26), and
Ph.D. (19). A correlational research design was
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used and the participants were selected using the
purposive sampling method. Participants who met
the criteria of living in India for a minimum of six
months and were well-conversant in English were
chosen for the study. The study was carried out in
accordance to the guidelines laid down by the
Ethics Committee of the Faculty of Science,
Banaras Hindu University. The participants were
guaranteed anonymity and confidentiality of data
and they were ensured that they may feel free to
quit at any point of time without facing
consequences. The questionnaires were
administered only after obtaining their consent to
participate in the study.

Measures

Cognitive Emotion Regulation Questionnaire
(CERQ):

Developed by Garnefski et al. (2001), the CERQ
assesses specific cognitive emotion regulation
strategies as a response to stressful or threatening
life experiences. It is a 36-item Likert-type scale
with 5-point responses ranging from ‘“almost
never” (1) to 'almost always” (5). The
questionnaire consists of 9 subscales namely self-
blame (four items), acceptance (four items),
rumination (four items), positive refocusing (four
items), refocus on planning (four items), positive
reappraisal (four items), putting into perspective
(four items), catastrophizing (four items), and
other-blame (four items). Scores for individual
subscales are obtained by summing the scores of
the subscale which range from 4 to 20. The
Cronbach's alpha coefficients of CERQ ranged
from .70 to .80. CERQ also has good factorial
validity and good construct validity with good
discriminative properties (Garnefski et al., 2002).

Acculturative Stress Scale for International
Students (ASSIS):

Sandhu and Asrabadi (1994) developed this 36-
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item scale to assess the acculturative stress of
international students. It is a 5-point Likert-type
scale with responses ranging from strongly disagree
(1) to strongly agree (5). The scale consists of 7
subscales which are Perceived Discrimination
(eight items), Homesickness (four items),
Perceived Hate/Rejection (five items), Fear (four
items), Stress due to Change/Culture Shock (three
items), Guilt (two items), and Nonspecific
Concerns (ten items). A higher score on the ASSIS
reflects higher acculturative stress. The Cronbach's
alpha from .92 to .94 reflects high reliability (Wei et
al., 2007). In the present study, the total score of
acculturative stress was used for analysis.

Spiritual Well-Being Scale (SWBS):

Developed by Ellison (1983), this scale assesses
perceptions of the spiritual quality of life. It consists
of 20 items divided into two subscales namely
Religious Well-being (RWB; 10 items) and
Existential Well-Being (EWB; 10 items). It consists
of a six-point scale ranging from “strongly
disagree” (1) to “strongly agree” (6). Scores of the
two subscales are summed to attain SWB.
Coefficient alpha was found to be .89, .87, and .78
for SWB, RWB, and EWB respectively (Ellison,
1983).

Results

Table 1 presents the summary of the mean scores,
standard deviations, skewness, and kurtosis values
for the variables employed in the present study. The
measures of skewness and kurtosis were calculated
to assess the assumption of normality of the scores.
The values for skewness and kurtosis between -2
and +2 are considered acceptable for a normal
distribution (Gravetter & Wallnau, 2014), and
based on the obtained values, the data was found to
be normally distributed. This makes it appropriate
to carry out correlation-based parametric statistics
as their basic assumption is the normality of the
data.
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On cognitive emotion regulation strategies, the
mean score for self-blame is highest followed by
positive reappraisal, acceptance, and putting into
perspective. Catastrophizing was the least used
emotion regulation strategy. The mean score of
acculturative stress is 108.08 indicating a moderate
level of stress. According to Sandhu and Asrabadi

(1994), scores higher than 109 should be interpreted
as a warning sign of stress and may indicate the
need for counseling and psychological
interventions. The results indicate that a moderate
level of acculturative stress exists in the present
sample. On SWB, the sample had greater EWB as

Table 1:Mean and Standard Deviation on CERQ, ASSIS and SWBS

N Mean SD Skewness Kurtosis

Cognitive Emotion Regulation Strategies

Self-blame 100 13.41 3.14 .03 -.94
Rumination 100 11.76 4.55 -.19 -1.29
Catastrophizing 100 11.12 4.23 .10 -1.34
Blaming Others 100 11.55 4.32 A1 -.99
Acceptance 100 12.02 3.53 -.11 -1.23
Positive Refocusing 100 11.53 4.16 .03 -1.19
Refocus on Planning 100 11.87 4.23 .07 -1.35
Positive Reappraisal 100 12.20 4.38 -.10 -1.30
Putting into Perspective 100 12.00 4.62 =27 -1.30
Acculturative Stress 100 108.08 21.82 -42 -.94
Religious Well-being 100 30.82 5.74 -.06 -.60
Existential Well-being 100 32.28 5.90 32 -.16

Results of correlation analysis of emotion
regulation strategies with acculturative stress and
the two domains of SWB namely RWB and EWB
are presented in Table 2. As hypothesized, the
findings reflect that the maladaptive emotion
regulation strategies viz. self-blame, rumination,
catastrophizing, and blaming others, are positively
correlated with acculturative stress and negatively
correlated with RWB and EWB. Further, the

VARANAS.I

adaptive emotion regulation strategies namely
acceptance, positive refocusing, refocus on
planning, positive reappraisal, and putting into
perspective, are negatively correlated with
acculturative stress and positively correlated with
both RWB and EWB. It suggests that international
students opting for positive emotion regulation
experience lesser acculturative stress and better
spiritual well-being.
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Table 2: Correlations of Cognitive Emotion Regulation Strategies with Acculturative Stress and Spiritual Well-being

Acculturative Stress Religious Well-being Existential Well-being
Self-blame 42% - 4% -.26%*
Rumination .69%* -.50%* -51**
Catastrophizing 65%* -.50%* -.52%%*
Blaming Others .68%* -.52%%* -48%*
Acceptance - 5T7H* O1%* 52%*
Positive Refocusing -.64%* O1%* S54%*
Refocus on Planning - 56%* S5%* 48%*
Positive Reappraisal -.66%* 56%* 62%*
Putting into Perspective -.58%* S53%* 49%*

*p<.05, **p<.01
Multiple Regression Analysis
Stepwise multiple regression analysis was performed to

explore the predicting effect of emotion regulation on
acculturative stress and spiritual well-being. The results

summarizing the contribution of emotion regulation
strategies (predictor variables) to acculturative stress,
RWB, and EWB (criterion variables) are presented in
Table 3.

Table 3: Stepwise regression analysis predicting acculturative stress and spiritual well-being from cognitive emotion
relation strategies

Predictors R R2 AR2 df E B
Acculturative Stress

Rumination .688 473 473 1,98 88.098#** 297HE
Positive Refocusing 766 .586 113 2,97 68.731%** =351
Blaming Others 784 .615 .029 3,96 51.179%** 2773k
Religious Well-being (RWB)

Acceptance .614 377 377 1,98 59.396%** ABOH*
Blaming Others .670 449 .072 2,97 39.599%** -.300%**
Existential Well-being (EWB)

Positive Reappraisal .624 .389 .389 1,98 62.519%** 7199k
Catastrophizing 672 452 .063 2,97 40.037%** -.283%**
Putting into Perspective .689 475 .023 3,96 28.987* -.347*

#p<.05, ***p<.001

Focus on thought/rumination’, 'positive
refocusing', and 'blaming others' accounted for
almost 62 percent variance (R’=.615,
F556=51.179, p<.001) in the scores of
acculturative stress. 'Rumination’ ($=.297) and
'blaming others' (f=.273) made positive
predictions (greater acculturative stress) and

VARANAS.I

'positive refocusing' (p=-.351) made negative
predictions (lesser acculturative stress).

On the measure of RWB, 'acceptance' and 'blaming
others' accounted for almost 45 percent variance
(R'=.449, F ,,,=39.599, p<.001) in the scores. The
use of the 'acceptance' (3=.480) strategy positively
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predicted RWB while 'blaming others' (p=-.300)
negatively predicted RWB.

On the measure of EWB, 'positive reappraisal’,
'catastrophizing', and 'putting into perspective'
explained 47.5 percent variance (R’=.475,
F505=28.987, p<.05) in the scores. 'Positive
reappraisal' (f=.799) made a positive prediction
about EWB whereas 'catastrophizing' (f=-.283)
and 'putting into perspective' (f=-.347) negatively
predicted EWB.

Discussion

Emotion regulation is a key determinant for the
adaptation of individuals undergoing intercultural
change. In general, adaptive emotion regulation
strategies enable individuals to manage their stress
more effectively, leading to better well-being
(Matsumoto et al., 2003). Based on the above
notion, the present study intended to identify the
most used emotion regulation strategies by
international students in India. The results revealed
that the current cohort of international students
most often used self-blame, followed by positive
reappraisal, acceptance, and putting into
perspective strategies to regulate their emotions.

As hypothesized, the current findings indicate that
the use of maladaptive emotion regulation
strategies viz. self-blame, rumination,
catastrophizing, and blaming others led to the
experience of higher levels of acculturative stress
and lower levels of religious and emotional
wellbeing. Similarly, the findings also support the
second hypothesis that adaptive emotion
regulation strategies namely acceptance, positive
refocusing, refocus on planning, positive
reappraisal, and putting into perspective led to
lower levels of acculturative stress and higher
levels of spiritual well-being. The findings are
consistent with previous research that college
students using self-blame, rumination, and
catastrophizing strategies of emotion regulation
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experienced more negative emotions such as anger,
stress, anxiety, and depression that negatively
influenced their psychological well-being
(Harrington & Loffredo, 2010; Martin & Dahlen,
2005).

Given these empirically obtained associations,
further exploration was carried out to understand
which emotion strategies are better predictors of
acculturative stress and spiritual well-being.

Emotion Regulation and Acculturative Stress

All maladaptive emotion regulation strategies were
positively associated with acculturative stress. The
results align with the findings obtained from college
students in other countries (Martin & Dahlen, 2005;
Misra et al., 2003). The present findings indicate
that 'rumination' and 'blaming others' positively
predict acculturative stress, i.e. the use of these
strategies leads to a greater experience of
acculturative stress. People often engage in
rumination to find explanations for their problems.
More than reaching a solution, repeatedly thinking
about stressors aggravates the symptoms of anger,
anxiety, stress, and depression (Martin & Dahlen,
2005; Papageorgiou & Wells, 2003). In addition to
impaired problem-solving skills, rumination also
reduces social support (Nolen-Hoeksema et al.,
2008) which is a protective buffer against stress.
Therefore, the present finding that rumination is a
negative predictor of acculturative stress is strongly
supported by the existing literature.

When we face stressors or negative outcomes, the
more common human tendency is to blame the
circumstances, a phenomenon explained by self-
serving bias. It suggests that while we tend to take
credit for our successes, we blame the
circumstances for our setbacks. 'Blaming others' is
an extension of this tendency where people regulate
their negative emotions by blaming others for their
negative experiences. It is a maladaptive approach
but it is often used as it reduces vulnerability,

Vol. XV, No. 2; September 2022 - February, 2023 133



Predictive role of Emotion-Regulation in Acculturative Stress and Spiritual Well-Being of International Students

accountability, and personal control. Although this
association has not yet been explored in
international students, several studies (e.g. Clavél
etal.,2017; Hou et al., 2018) have found that while
facing uncontrollable stressors, blaming the
stressors has protective effects.

Although the adaptive strategies were negatively
related to acculturative stress, 'positive refocusing’'
emerged as the only significant negative predictor
of acculturative stress. Positive refocusing is the
technique of thinking about positive things and not
about what has happened. One of the items of
positive refocusing is “I think something nice
instead of what has happened” which shows that
instead of ruminating on the negative events, one
shifts the thoughts towards positive things.
Consequently, it has been found to reduce stress,
anxiety, and depression (Min et al., 2013; Wang et
al., 2014). These findings may be useful from a
therapeutic perspective wherein learning to think
about the positives increases control and may, in
turn, reduce acculturative stress (Domaradzka &
Fajkowska, 2018).

Emotion regulation and Spiritual Well-being

'Acceptance’ and 'blaming others' strategies made
important contributions to RWB of international
students. Although the classification of the
'acceptance' strategy is disputed as research has
found it to be both adaptive (Garnefski et al., 2001)
and maladaptive (Martin & Dahlen, 2005), the
present study found 'acceptance' to positively
predict RWB. Therefore, it is an adaptive strategy
for the present sample indicating that accepting the
present situation as well as the cultural values and
customs of the host culture enhances well-being.
Acceptance is often misconstrued as tolerance
which may lead it to be understood as a negative
emotion regulation strategy. In the theory of
'information-seeking behavior', Wilson (1996)
differentiated between a passive form of
acceptance (resignation to negative events) and an
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active form of acceptance (the self-admiration
process). Active acceptance is a rational decision
conducive to well-being whereas tolerance (passive
form) is more negative and self-destructive.
Therefore, when one accepts their situation, it does
not imply that they are apathetic or lost control of
the situation. This fine difference changes how one
uses acceptance to regulate emotions.

'Positive reappraisal’ positively predicted the EWB
of female international students. 'Positive
reappraisal' is a form of meaning-based coping in
which stressful situations are reconstructed as
beneficial. It involves finding a positive side of a
negative event. For instance, instead of being
anguished by culture shock in a new culture, one
may see it as an opportunity to meet new people and
learn about a different culture. 'Catastrophizing' and
'putting into perspective' have emerged as negative
predictors of EWB. 'Catastrophizing' strategy has
accounted for lesser EWB which is consistent with
previous findings that it leads to the experience of
more neurotic symptoms (Garnefski & Kraaij,

2007).

'Putting into perspective' is theoretically considered
an adaptive strategy that consists of minimizing the
severity of negative experiences by thinking about
other ongoing experiences (Garnefski et al., 2001)
and it is negatively related to anhedonic depression
(Domaradzka & Fajkowska, 2018). Therefore, it
seems that provides the ability to see good in
adversity leading to better well-being (Major &
Schmader, 1998). However, in the present study, it
has been found to lower the EWB of international
students which is inconsistent with the previous
findings. A possibility for such a finding is that
items on this dimension tend to play down the
seriousness of the stressful event. For instance, “I
tell myself that there are worse things in life” tends
to diminish the experience of stress at the moment
which may be unhelpful in managing the stress and
consequently lead to poorer adaptation.
Furthermore, Schroevers et al. (2007) also found
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'putting into perspective' to lead to greater
symptoms of depression which lends support to our
research.

Conclusion

The number of international students in India is
increasing but they still remain an understudied
population. Despite the established associations
between emotion regulation, mental health, and
well-being, these links have not been examined for
international students. Such explorations could
have important implications for promoting the
intercultural adjustment of international students.
Thus, the present study examined the use of
emotion regulation strategies by international
students during their stay in India. It also makes a
shift from studying mental health problems to
understanding well-being in terms of spirituality.

The current findings are generally in consonance
with previous research that the use of adaptive
emotion regulation strategies facilitates well-being
and reduces the experience of acculturative stress.
However, the small sample size limits the
generalizability of the findings. Different socio-
demographic factors such as age, gender, ethnicity,
and the cultural distance between home and host
country were also not taken into consideration for
the present study. Religious beliefs may also
influence the relationship between emotion
regulation and SWB. Further, even within India,
different hubs of education offer different
educational and cultural experiences that may
impact the acculturation experience of
international students. Therefore, future studies
may take this into consideration. Nevertheless, the
findings of this preliminary study may serve as a
guide in creating support programs for
international students. Emotion regulation is a skill
that can be fostered through training and support
programs where students may be trained to use
adaptive emotion regulation strategies. We propose
that by fostering the use of adaptive emotion
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regulation strategies through emotion coaching,
female international students may be better able to
cope with the challenges following intercultural
contact in the host country and enhance their SWB.

Acknowledgment

Madhurima Mukherjee is a recipient of Indian
Council of Social Science Research Doctoral
Fellowship. This article is an outcome of the
research work sponsored by ICSSR. However, the
responsibility for the facts stated, opinions
expressed and conclusions drawn is entirely that of
the author.

References

Abdi, S., Taban, S., & Ghaemian, A. (2012). Cognitive emotion
regulation questionnaire: Validity and reliability of Persian
translation of CERQ-36 item. Procedia-Social and Behavioral
Sciences, 32,2-7. https://doi.org/10.1016/j.sbspro.2012.01.001.

Beauvais, A., Stewart, J. G., & DeNisco, S. (2014). Emotional
intelligence and spiritual well-being: implications for spiritual care.
Journal of Christian Nursing, 31(3), 166-171.
https://doi.org/10.1097/cnj.00000000000000744

Berry, J. W. (2005). Acculturation: Living successfully in two
cultures. International journal of intercultural velations, 29(6), 697-
712. https://doi.org/10.1016/j.ijintrel.2005.07.0133

Burnett, L. (2007, July). Juggling first year student experiences and
institutional changes: An Australian experience. Paper presented at
the 20th international conference on first year experience, Hawaii,
USA. Retrieved from:https://research-
repository.griffith.edu.au/bitstream/handle/10072/32622/51648 1.p
df;jsesionid=028 E3C30B9FBE2975F14AF716ECDS5A7C?sequenc
e=1

Chien, Y. Y. G. (2015). International postgraduate students in Britain:
Reasons for studying abroad and issues related to adjustment.
International Journal of Technology and Inclusive Education, 2(1),
737-748. DOI:10.20533/1JTIE.2047.0533.2015.0095

Christiansen, D. M. (2015). Examining sex and gender differences in
anxiety disorders. A fresh look at anxiety disorders, 17-49.
DOI:10.5772/60662

Clavél, F. D., Cutrona, C. E., & Russell, D. W. (2017). United and
Divided by Stress: How Stressors Differentially Influence Social
Support in African American Couples Over Time. Personality and
Social Psychology Bulletin, 43(7), 1050-1064.
https://doi.org/10.1177/0146167217704195

Vol. XV, No. 2; September 2022 - February, 2023 135



Predictive role of Emotion-Regulation in Acculturative Stress and Spiritual Well-Being of International Students

Domaradzka, E., & Fajkowska, M. (2018). Cognitive emotion
regulation strategies in anxiety and depression understood as types
of personality. Frontiers in psychology, 9, 856.
https://doi.org/10.3389/fpsyg.2018.00856

Ellison, C. W. (1983). Spiritual Well-Being: Conceptualization and
Measurement. Journal of Psychology and Theology, 11(4),
330-338. https://doi.org/10.1177/009164718301100406

Esmacilinasab, M., Khoshk, A. A., & Makhmali, A. (2016). Emotion
regulation and life satisfaction in university students: Gender
differences. European Proceedings of Social and Behavioural
Sciences, §2(11), 798-809.
https://doi.org/10.15405/epsbs.2016.11.82

Garnefski, N., & Kraaij, V. (2007). The Cognitive Emotion
Regulation Questionnaire: Psychometric features and prospective
relationships with depression and anxiety in adults. European
Journal of Psychological Assessment, 23(3), 141-149.
https://doi.org/10.1027/1015-5759.23.3.141

Garnefski, N., Kraaij, V., & Spinhoven, P. (2001). Negative life
events, cognitive emotion regulation and emotional problems.
Personality and individual differences, 30(8), 1311-1327.
https://doi.org/10.1016/S0191-8869(00)00113-6

Garnefski, N., Van Den Kommer, T., Kraaij, V., Teerds, J., Legerstee,
J., & Onstein, E. (2002). The relationship between cognitive
emotion regulation strategies and emotional problems: comparison
between a clinical and a non-clinical sample. European journal of
personality, 16(5),403-420. https://doi.org/10.1002/per.458

Genia, V. (2001). Evaluation of the Spiritual Well-Being Scale in a
sample of college students. International Journal for the Psychology
of Religion, 11(1), 25-33.
https://doi.org/10.1207/S153275821JPR1101_03

Geula, K. (2004, October). Emotional intelligence and spiritual
development. In Forum for Integrated Education and Educational
Reform, Santa Cruz, CA, October (pp. 28-30).

Ghaderi, A., Tabatabaei, S. M., Nedjat, S., Javadi, M., & Larijani, B.
(2018). Explanatory definition of the concept of spiritual health: a
qualitative study in Iran. Journal of medical ethics and history of
medicine, 11,3.

Gil, A. G., Vega, W. A., & Dimas, J. M. (1994). Acculturative stress
and personal adjustment among Hispanic adolescent boys. Journal
of community psychology, 22(1), 43-54.
https://doi.org/10.1002/1520-6629(199401)22:1<43::AID-
JCOP2290220106>3.0.CO;2-T

Gomez, J., Miranda, R., & Polanco, L. (2011). Acculturative stress,
perceived discrimination, and vulnerability to suicide attempts
among emerging adults. Journal of youth and adolescence, 40(11),
1465-1476. https://doi.org/10.1007/s10964-011-9688-9

Gravetter, F. J., & Wallnau, L. B. (2014). Essentials of Statistics for
the Behavioral Sciences (8th ed.). Wardsworth, Belmont.

VARANAS.I

Gross, J. J., & Muiloz, R. F. (1995). Emotion regulation and mental
health. Clinical Psychology: Science and Practice, 2(2), 151-164.
https://doi.org/10.1111/j.1468-2850.1995.tb00036.x

Harrington, R., & Loffredo, D. A. (2011). Insight, rumination, and
self-reflection as predictors of well-being. The Journal of
psychology, 145(1), 39-57.
https://doi.org/10.1080/00223980.2010.528072

Hatala, A. R. (2013). Towards a biopsychosocial—spiritual approach
in health psychology: Exploring theoretical orientations and future
directions. Journal of Spirituality in Mental Health, 15(4), 256-276.
https://doi.org/10.1080/19349637.2013.776448

Hawks, S. R., Hull, M. L., Thalman, R. L., & Richins, P. M. (1995).
Review of spiritual health: definition, role, and intervention
strategies in health promotion. American journal of health
promotion, 9(5), 371-378. https://doi.org/10.4278/0890-1171-
9.5.371

Hou, Y., Neff, L. A., & Kim, S. Y. (2018). Language Acculturation,
Acculturation-Related Stress, and Marital Quality in Chinese
American Couples. Journal of marriage and the family, 80(2),
555-568. https://doi.org/10.1111/jomf.12447

Jung, E., Hecht, M., & Wadsworth, BC. (2007). The role of identity in
international students' psychological well-being in the United States:
A model of depression level, identity gaps, discrimination, and
acculturation. International Journal of Intercultural Relations,
31(5),605-624. https://doi.org/10.1016/].ijintrel.2007.04.001

Kharitonov, S. A. (2012). Religious and Spiritual Biomarkers in Both
Health and Disease. Religions, 3(2), 467-497.
https://doi.org/10.3390/rel3020467

Kift, S. M., Nelson, K. J., & Clarke, J. A. (2010). Transition
pedagogy: A third generation approach to FYE — A case study of
policy and practice for the higher education sector. The International
Journal of the First Year in Higher Education, 1(1), 1-20.

Kim, M. S. (2000). Life satisfaction, acculturation, and leisure
participation among older urban Korean immigrants. World leisure
jourmnal, 42(2), 28-40.
https://doi.org/10.1080/04419057.2000.9674184

Kim, Y. K., & Cronley, C. (2020). Acculturative stress and binge
drinking among international students in the United States:
Resilience and vulnerability approaches. Journal of American
College Health, 68(2), 207-218.
https://doi.org/10.1080/07448481.2018.1538998

Kwon, H., Yoon, K. L., Joormann, J., & Kwon, J. H. (2013). Cultural
and gender differences in emotion regulation: relation to depression.
Cognition & emotion, 27(5), 769-782.
https://doi.org/10.1080/02699931.2013.792244

Leach, M. M., & Lark, R. (2004). Does spirituality add to personality

Vol. XV, No. 2; September 2022 - February, 2023 136



Predictive role of Emotion-Regulation in Acculturative Stress and Spiritual Well-Being of International Students

in the study of trait forgiveness? Personality and Individual
Differences, 37(1), 147-156.
https://doi.org/10.1016/j.paid.2003.08.007

Lun, V. M. C., & Bond, M. H. (2013). Examining the relation of
religion and spirituality to subjective well-being across national
cultures. Psychology of Religion and Spirituality, 5(4), 304.
DOI:10.1037/A0033641

Major, B., & Schmader, T. (1998). Coping with stigma through
psychological disengagement. In J. K. Swim & C. Stangor (Eds.),
Prejudice: The target's perspective (pp. 219-241). Academic
Press.https://doi.org/10.1016/B978-012679130-3/50045-4

Marks, D. F., Murray, M., Evans, B., Willig, C., Sykes, C. M., &
Woodall, C. (2005). Health psychology: Theory, research and
practice. Sage.

Markus, H. R., & Kitayama, S. (2003). Culture, self, and the reality
of the social. Psychological Inquiry, 14(3-4), 277-283.
https://doi.org/10.1080/1047840X.2003.9682893

Martin, R. C., & Dahlen, E. R. (2005). Cognitive emotion regulation
in the prediction of depression, anxiety, stress, and anger.
Personality and Individual Differences, 39(7), 1249-1260.
https://doi.org/10.1016/j.paid.2005.06.004

Matsumoto, D., LeRoux, J. A., Iwamoto, M., Choi, J. W., Rogers, D.,
Tatani, H., & Uchida, H. (2003). The robustness of the intercultural
adjustment potential scale (ICAPS): The search for a universal
psychological engine of adjustment. International Journal of
Intercultural Relations, 27(5), 543-562.
https://doi.org/10.1016/S0147-1767(03)00053-1

Mclachlan, D. A., & Justice, J. (2009). A grounded theory of
international student well-being. Journal of theory construction &
testing, 13(1).

Min, J. A, Yu, J. J,, Lee, C. U., & Chae, J. H. (2013). Cognitive
emotion regulation strategies contributing to resilience in patients
with depression and/or anxiety disorders. Comprehensive
psychiatry, 54(8), 1190-1197.
https://doi.org/10.1016/j.comppsych.2013.05.008

Ministry of Human Resource Development (2019). A/l India Survey
on Higher Education 2018-2019. Retrieved from
http://aishe.nic.in/aishe/

Misra, R., Crist, M., & Burant, C. J. (2003). Relationships Among
Life Stress, Social Support, Academic Stressors, and Reactions to
Stressors of International Students in the United States.
International Journal of Stress Management, 10(2), 137-157.
https://doi.org/10.1037/1072-5245.10.2.137

Nolen-Hoeksema, S., Wisco, B. E., & Lyubomirsky, S. (2008).
Rethinking Rumination. Perspectives on Psychological Science,

3(5),400-424. https://doi.org/10.1111/j.1745-6924.2008.00088.x

Panahi, S., Yunus, A., & Panahi, M. (2016, May). Influence of

VARANAS.I

cognitive emotion regulation on psychological well-being of
Malaysian graduates. In Proceedings of the 4th International
Congress on Clinical and Counselling Psychology, Kyrenia, Cyprus

(pp. 10-12).

Papageorgiou, C., & Wells, A. (2003). An Empirical Test of a Clinical
Metacognitive Model of Rumination and Depression. Cognitive
Therapy and Research, 27(3), 261-273.
https://doi.org/10.1023/A:1023962332399

Pizarro, D., & Salovey, P. (2002). Religious systems as 'emotionally
intelligent' organizations. Psychological Inquiry, 13(3),220-222.

Revollo, H. W., Qureshi, A., Collazos, F., Valero, S., & Casas, M.
(2011). Acculturative stress as a risk factor of depression and anxiety
in the Latin American immigrant population. International review of’
psychiatry (Abingdon, England), 23(1), 84-92.

Sandhu, D. S., & Asrabadi, B. R. (1994). Development of an
Acculturative Stress Scale for International Students: preliminary
findings. Psychological reports, 75(1 Pt 2), 435-448.
https://doi.org/10.2466/pr0.1994.75.1.435

Schroevers, M., Kraaij, V., & Garnefski, N. (2007). Goal disturbance,
cognitive coping strategies, and psychological adjustment to
different types of stressful life event. Personality and Individual
Differences, 43(2), 413-423.
https://doi.org/10.1016/j.paid.2006.12.009

Srivastava, N., Awasthi, P., & Mukherjee, M. (2021). Perceived
Social Support, Acculturative Stress and Spiritual Well-Being of
Foreign Students in India. In S. Ojha & M. Asthana (Eds), Life goal,
spirituality and health (pp. 292-310). New Delhi: Shree Publisher &
Distributors.

Taheri-Kharameh, Z., Abdi, M., Omidi Koopaei, R., Alizadeh, M.,
Vahidabi, V., & Mirhoseini, H. (2016). The relationship between
religious-spiritual well-being and stress, anxiety, and depression in
university students. Health, Spirituality and Medical Ethics, 3(1),
30-35.

Tovar-Murray, D. (2011). The multiple determinants of religious
behaviors and spiritual beliefs on well-being. Journal of Spirituality
in Mental Health, 13(3), 182-192.
https://doi.org/10.1080/19349637.2011.593405

Unterrainer, H. F., Lewis, A. J., & Fink, A. (2014). Religious/spiritual
well-being, personality and mental health: A review of results and
conceptual issues. Journal of religion and health, 53(2), 382-392.
https://doi.org/10.1007/s10943-012-9642-5

Van Oudenhoven, J. P., & Van der Zee, K. I. (2002). Predicting
multicultural effectiveness of international students: The
Multicultural Personality Questionnaire. International Journal of
Intercultural Relations, 26(6), 679-694.
https://doi.org/10.1016/S0147-1767(02)00041-X

Wang, X., Feng, Z., Zhou, D., Lei, X., Liao, T., Zhang, L., Ji, B., & Li,
J. (2014). Dissociable self effects for emotion regulation: A study of

Vol. XV, No. 2; September 2022 - February, 2023 137



Predictive role of Emotion-Regulation in Acculturative Stress and Spiritual Well-Being of International Students

Chinese major depressive outpatients. BioMed Research
International, 1-11. https://doi.org/10.1155/2014/390865

Wei, M., Heppner, P. P, Mallen, M. J., Ku, T. Y., Liao, K. Y. H., &
Wu, T. F. (2007). Acculturative stress, perfectionism, years in the
United States, and depression among Chinese international students.
Journal of Counseling Psychology, 54(4), 385-394.
DOI:10.1037/0022-0167.54.4.385

Wilson, G. T. (1996). Acceptance and change in the treatment of

eating disorders and obesity. Behavior Therapy, 27(3), 417-439.
https://doi.org/10.1016/S0005-7894(96)80025-6

VARANAS.I

World Health Organization. (2008). The global burden of disease:
2004 update.

Wu, W., & Hammond, M. (2011). Challenges of university
adjustment in the UK: A study of East Asian master's degree students.
Journal of Further and Higher Education, 35(3),423-438.
https://doi.org/10.1080/0309877X.2011.569016

Yi, F. (2018). Acculturative stress, meaning-in-life, collectivistic
coping, and subjective well-being among Chinese international
students: A moderated mediation model (Doctoral dissertation, lowa
State University).

Vol. XV, No. 2; September 2022 - February, 2023 138



